




Latinx in the United States; (2) theoretical frameworks; (3) early envi-

ronment of Latinx children; (4) SES disparities in Latinx children’s develop-

ment; (5) SES-related mechanisms of influence on Latinx children’s

development; (6) limitations of current work on Latinx children develop-

ment; and (7) conclusions. We focus on young children (0–8) due to space

limitations but also because the early childhood period is foundational to

later development and is where the effects of poverty most likely to have

enduring effects (Duncan & Brooks-Gunn, 1997).

2. A demographic profile of Latinx children
and their families

In 2000, the majority of Latinx children were born in the United States,

but their parents were more likely to be foreign-born (Garcia & Jensen, 2009;

Hernandez, Denton, & Macartney, 2008). Of the Latinx children living in the

United States, approximately 32% have native parentage, 29% have foreign or

mixed parentages, and 39% are foreign born (US Census Bureau, 2001). Since

2000, the U.S.-born Latinx population has continued to grow at a faster rate

than the Latinx incoming immigrant population. Between 2000 and 2010,

there were 9.6 million Latinx births in the United States and 6.5 million

newly-arrived Latinx immigrants. Overall, U.S. births accounted for 60%

of the large growth in the Latinx population since 2000 (Krogstad &

Lopez, 2014).

Latinx in the United States are often seen as a single racial and ethnic

group. Yet, there is great variability in the nationality and ethnicity of

Latinx. Of the roughly 50.7 million Latinx, the largest ethnic group are

Mexicans (65%) and the second largest group are Puerto Ricans (9.2%).





segregation, school quality, and differences in migration histories, also uniquely

contribute to poverty (Asante-Muhammed et al., 2016; Gándara & Contreras,

2009; Lichter & Landale, 1995). Additionally, Latinx families also often strug-

gle to gain access to federal or state social and economic supports (e.g., wel-

fare, food stamps, public housing, the Special Supplemental Nutrition

Program for Women, Infants, and Children, and unemployment insurance)

compared to other low-income families in the United States.

The degree to which Latinx are poor also depends in the region of the

country where they live. Poverty is especially high in new destinations, rural

and urban (Lichter et al., 2015). Scholars who have compared the well-being

of Latinx who migrated to new rural destinations during the 1990s with

those who migrated to new rural destinations since 2000s find that the

economic circumstances of Latinx in the latter group deteriorated more

rapidly in new vis-à-vis traditional destinations than during the 1990s

(Crowley, Lichter, & Turner, 2015). By 2010, individual and family poverty

rates in new destinations were significantly higher among Latinx than

African Americans, despite higher labor force participation and lower levels

of unemployment (Crowley et al., 2015). Crowley and colleagues argue

that low-income Latinxs in new destinations find themselves in places with



The most prominent theoretical models to examine the interplay

between early home experiences and children’s development include family

investment models (Becker & Lewis, 1973), attachment theory (Ainsworth,

1979; Bowlby, 1982), sociocultural and cultural theories (Super & Harkness,

1986; Weisner, 2002), and models of how ethnic-minority children develop

competencies (Garcia-Coll et al., 1996). These theories reflect interdisci-

plinary perspectives and enable researchers to identify key dimensions of

the home environment and the processes or mechanisms that empirically

link them to children’s development. Ecocultural theories, in particular,

are important frameworks that help us differentiate the aspects of develop-

ment that are universal from those that are culture-specific. Collectively,

these models have in common the assumption that parenting characteristics

including SES and beliefs and norms are filtered to the child through par-

enting behaviors and practices that are reflected in the way parents organize

the home and the types of experiences they provide for their children

(Belsky, 1984; Cabrera, Fitzgerald, Bradley, & Roggman, 2014). Articulat-

ing the theoretical assumptions of a research study leads to questions of why

and how. It enables researchers to intellectually transition from simply

describing a phenomenon they have observed to explaining and generalizing

about various aspects of that phenomenon. These theoretical models can be

used to both describe and explain the development of low-income Latinx

children.

4. The early environment of Latinx children

Although the economic hardships that many Latinx families

experience on daily bases have important negative consequences of Latinx

children’s development, recently scholars have identified important oppor-

tunities in Latinx families and communities for positive development

(Barrueco, López, & Miles, 2007; Cabrera, Beeghly, & Eisenberg, 2012;

Galindo, Sonnenschein, & Montoya-Á



of family (Chase-Lansdale, D’Angelo, & Palacios, 2007); proper comport-

ment (bien educado); and respectful and polite interactions (respeto) with adults

(e.g., Bridges, Andrews, & Deen, 2012) are commonly reinforced in Latino

families. These values influence the ways that Latinx parents understand their

roles as supporters of learning, their socialization approaches and the daily

activities and practices that shared with their children (Cabrera & Bradley,

2012; Fuligni & Yoshikawa, 2003; Huynh & Fuligni, 2008; Lopez, 2001



In spite of these opportunities for growth and learning, we acknowledge

the devastating negative consequences of economic hardship for child

development as we will discuss in the next section.

5. SES disparities in Latinx children’s development

Children’s development is the result of multiple factors, interacting

dynamically over time, being propelled by specific input, at specific times,

for specific outcomes (Bornstein, 2002; Cabrera & Bradley, 2012;











in better neighborhoods. Moreover, schools in low-income areas often serve

children from low-income families who are at risk for lower academic

achievement, further compound children’s disadvantage. These schools

often experience high levels of staff turnover, poor physical conditions,

and are under resourced, which often result in declines in student achieve-

ment (Aikens & Barbarin, 2008; Reynolds, Hopkins, Potter, & Chapman,

2001). Therefore, access to high quality, early education may help to buffer

children’s risk for low academic performance (Lopez, Grindal, Zanoni, &

George, 2017).

Research has investigated the use of early care and education services

across Latinx populations. Karoly and Gonzalez (2011) specifically looked

at participation in center-based care and preschool programs and found

that Latinx immigrant children had the lowest rates of participation in

nonparental care of any type. However, additional research suggests low-

income Hispanic children may be participating in early care and education

at rates more similar to their low-income white and Black peers in recent

years 2016).







engagement with their infants and found that, after controlling for house-

hold income and parent education, fathers engaged moderately in literacy

activities (e.g., reading, singing, telling stories) with their young children.

Moreover, Latinx mothers who were observed to engage in sensitive

parenting that included cognitive stimulation (e.g., verbal interaction),

had infants who scored higher on cognitive tests; fathers’ engagement in

literacy activities (e.g., reading) was not related to infants’ cognition. More-

over, household income was negatively related to father caregiving. Mater-

nal education was not related to either father caregiving or mother-child

interactions.

Using the ECLS-B dataset, Guerrero et al. (2013) found that after

controlling for education, Mexican-American mothers engaged less often

in cognitive facilitation (i.e., maternal communication encouraging children











of emotional support and cognitive stimulation mothers provide for their

children, across ethnic groups (Pachter, Auinger, Palmer, & Weitzman,

2006). Although mental health is clearly related to SES (cite), it is less clear

whether depression varies across ethnic group.

Using the ECLS-B, Cabrera et al. (2006) found within-ethnic group

differences in maternal and paternal reports of depressive symptoms.

Specifically, fathers of Mexican-American infants reported fewer depressive

symptoms than did fathers of other Latinx subgroups. This was not the case

for mothers. Importantly, low maternal depressive symptoms were associ-

ated with higher cognitive test scores for other Latinx children, but not

for Mexican American children.

In a study of adolescent African American and Latinx mothers, Huang,

Costeines, Kaufman, and Ayala (2014) found that mothers who reported

more parenting stress (i.e., parenting is too demanding, difficult) and less

social support, reported more depressive symptoms, which was subsequently

associated with developmental delays in infants 1 year later. They found no

racial differences.

Co-parenting or parents’ ability to work together as a team to rear

their children, has emerged over the last couple of decades as a key family

functioning process that is related to both parenting and children’s develop-

ment (Belsky, Putman, & Crnic, 1996; McHale, Kuersten-Hogan, & Rao,

2004; Teubert & Pinquart, 2010). There is some evidence that Mexican

American parents who report conflict in their co-parenting behaviors also

report less positive engagement with their children (Cabrera, Shannon, &

La Taillade, 2009) and that parents who report shared parenting also report

a more positive emotional family climate (Sotomayor-Peterson, Figueredo,

Christensen, and Taylor (2012). However, this association is lessened when





Fourth, many of the studies on inequalities are not guided by theory

(e.g., Condron, 2009; Reardon, Kalogrides, & Shores, 2018) and have

mostly focused on the White-Black gap. Controlling for SES and using

the ECLS-K: 1998 dataset, Condron (2009)



Latinx children growing up poor in the United States, we need to have a

better grasp of both the challenges and adversity as well as the protective

and promotive factors that buffer children from the negative effects of

poverty on their well-being.

8. Conclusion
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